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7. To what extent did we include the elements of the PYP?

\What were the learning experiences that enabled students to:

« develop an understanding of the concepts identified in "What do we want to
leamn?”
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8. To what extent did we achieve our purpose?

Assess the outeome of the inquiry by providing avidence of students’
understanding of the central idea. The reflections of all teachers involved in the
planning and teaching of the inquiry should be included.
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What was the avidence that connections were made batween the central idea
and the tranadisciplinary thame?
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Class/grade:	Year 1	&2	Age group: 5-8


School: 	Waikerie Lutheran Primary School


Title: Music – Pitch & Melody (Stand Alone)


Teacher(s): Cheryl Burgemeister


Date: 2014


Proposed duration: 50 minutes per week
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PYP planner





Planning the inquiry





1.  What is our purpose?


To inquire into the following:


transdisciplinary themes


How We Express Ourselves


An inquiry into the ways which we discover and express ideas, feelings, nature, culture, beliefs & values; the ways in which we reflect on, extend and enjoy our creativity; our appreciation of the aesthetic.


central idea


Pitch is used to create a melody.  


Summative assessment task(s):


Identifying and repeating high and low patterns in a melody by singing and or playing on a xylophone. (Teacher observation)


Visually representing high and low using picture symbols. (BLM)


Creating, arranging and playing own melodies. (BLM & teacher observation)





ACARA Outcomes


2.1.1, 2.1.2, 2.1.3


2.2.3, 2.3.3





2.  What do we want to learn?


What are the key concepts (form, function, causation, change, connection, perspective, responsibility, reflection) to be emphasized within this inquiry? What are the related concept?


Form: patterns, structure 


Function: pattern, role


Causation: relationship





What lines of inquiry will define the scope of the inquiry into the central idea?





The use of high and low in music.


The visual representation of pitch in music. 








What teacher questions/provocations will drive these inquiries?





What is pitch?


What is melody?


Why do we need pitch in melody?


Where is high and low used in music?


Which instruments do we use to create pitch & melody?
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3.  How might we know what we have learned?


What are the possible ways of assessing students’ prior knowledge and skills?  What evidence will we look for?


Asking students to move high and low in response to music.


Listen to rhythm patterns and respond by colouring the high and low dots to represent what they heard.





What are the possible ways of assessing student learning in the context of the lines of inquiry?  What evidence will we look for?


Arrange a rhythm pattern using pictorial symbols to give the rhythm pattern a melody.


Drawing pictures/symbols representing melodic patterns.


Placing counters against rhythms/lyrics to show the melodic pattern.


Visual movement or placement images on the IWB and on BLM’s. 


Observation of students playing melodic patterns on the xylophone.





4.  How best might we learn?





playing melodic patterns on tuned instruments


moving around the room responding to high and low music


arranging high and low notes in a pattern


listening to and matching melodic patterns


drawing lines and using pictorial symbols to show a melodic pattern 


using voice to create melodic patterns


identifying high and low sounds in nature and creating a soundscape.








Transdisciplinary Skills


Social: cooperating, weekly group leader


Communication: listening, speaking, reading, viewing


Thinking: Acquisition of knowledge, comprehension, application


Self Management: Gross motor, fine motor, spatial awareness





Learner Profile


Thinkers, communicators, risk taker





Attitudes


Confidence, enthusiasm











Planning the inquiry





5.  What resources need to be gathered?


Fairbairn, Leehy & O’Mara, 2006, Music Room: A developmental classroom music program, Book 3 - Lower Primary, Bushfire Press (printed resource & accompanying music CD & CD ROM)


Burgemeister, Fairbairn, Leehy & O’Mara, 2012, The Interactive Music Room: A developmental classroom music program for interactive whiteboards, Book 3 - Lower Primary, Bushfire Press (printed resource & accompanying CD ROM)


Browne, Scott, 1996, Thematic Units Collection (Me & My Family), Bushfire Press


Fairbairn, Rob, 1996, Thematic Units Collection (Farm), Bushfire Press


Lyn Thomas & Janet Stutley, 2003, Songs To Grow With Volume 1: Lifeskills through music (book & CD), Bushfire Press


O’Brien & Carthew, 2012, We’re Orff 1, Bushfire Press


Merry Merry Christmas, from album King of Christmas by Colin Buchanan


Tuned percussion instruments: xylophone, glockenspiel, chime bars


Untuned percussion instruments: tapping sticks, drums, maracas, bells, tambourines, guiros, cymbals


Pencils, glue, scissors, paper


 











7.  To what extent did we include the elements of the PYP?


What were the learning experiences that enabled students to:


develop an understanding of the concepts identified in “What do we want to learn?”























demonstrate the learning and application of particular transdisciplinary skills?























develop particular attributes of the learner profile and/or attitudes?








6.  To what extent did we achieve our purpose?


Assess the outcome of the inquiry by providing evidence of students’ understanding of the central idea. The reflections of all teachers involved in the planning and teaching of the inquiry should be included.























How you could improve on the assessment task(s) so that you would have a more accurate picture of each student’s understanding of the central idea.























What was the evidence that connections were made between the central idea and the transdisciplinary theme?








Reflecting on the inquiry





© International Baccalaureate Organization 2007





9.  Teacher notes 








8.  What student-initiated inquiries arose from the learning?


Record a range of student-initiated inquiries and student questions and highlight any that were incorporated into the teaching and learning.








What student-initiated actions arose from the learning?


Record student-initiated actions taken by individuals or groups showing their ability to reflect, to choose and to act.


 








Reflecting on the inquiry





 9.  Teacher notes  NB strikethrough means not assessing/covering in this unit


ACARA: DRAFT General Capabilities�Literacy (LIT)


In The Arts, literacy enables students to develop, apply and communicate their knowledge and skills as arts makers, participants and audiences. Students understand and use the language of the different art forms to describe, appraise and document their own art works and those of their peers, and to respond to, interpret and analyse increasingly complex works in the world of art. They use their literacy skills to access knowledge, make meaning, express thoughts, emotions and ideas, interact with others and participate in a range of communication activities, using a wide variety of printed, audio, visual and digital materials.


Numeracy (NUM)


In The Arts, numeracy enables students to plan, design, make, analyse and evaluate art works. Students calculate and estimate when constructing visual art. They develop the ability to recognise, create and use patterns across the art forms. They use spatial reasoning to recognise and visualise shape, to show and describe position, pathways and movement and to explore the effects of different angles. They use ratios and rates when choreographing a dance or recording music compositions. They use appropriate units of measurement in interpreting, designing and making art works, when, for example, composing music, managing time and space in Drama and Dance, and working with design, animation and effects software in Media Arts and Visual Arts. They organise, analyse and create representations of data such as diagrams, charts, tables, graphs and motion capture.


Information and communication technology (ICT) capability


In the Arts, ICT capability enables students to use digital technologies when making and responding to art works, for example, using multimedia to plan, create and distribute art works. They use their ICT capability to increase the range of forms for personal expression as they generate ideas and where appropriate they use digital tools and environments to represent their ideas and art works. Students learn to apply social and ethical protocols and practices in a digital environment, particularly in relation to the appropriate acknowledgment of intellectual property and the safeguarding of personal security when using ICT. They use digital technologies to locate, access, select and evaluate information, work collaboratively, share and exchange information, and communicate with a variety of audiences.


Critical and creative thinking (CCT)


In the Arts, critical and creative thinking is integral to the processes and strategies students develop and apply as they make and respond to art. In creating art works, students draw on their curiosity, imagination and thinking skills to pose questions and explore ideas, spaces, materials and technologies. They generate and analyse art forms consider possibilities and processes and make choices that assist them to take risks and express their ideas, thoughts and feelings creatively. In responding to art, students learn to analyse traditional and contemporary art works and identify possible meanings and connections with self and community. They consider and analyse artists’ motivations and intentions and possible influencing factors and biases. They reflect critically and creatively on the thinking and processes that underpin art making, both individually and collectively. They offer and receive effective feedback about past and present art works and performances, and communicate and share their thinking, visualisation and innovations to a variety of audiences.


Ethical behaviour (EB)


In the Arts, ethical behaviour assists students to bring a personal and socially-oriented outlook when making and responding to art. Students develop and apply ethical behavior when they encounter or create art works that require ethical consideration, such as work that is controversial, involves a moral dilemma or presents a biased point of view. Students develop their understanding of values and ethical principles as they use an increasing range of thinking skills to explore and use ideas, spaces, materials and technologies. They apply an ethical outlook to evaluate art works their meaning, and roles in societies, and the actions and motivations of artists. Students actively engage in ethical decision making when reflecting on their own and others’ art works and when creating art works that involve the intellectual and cultural property rights of others.


Personal and social capability (PSC)


In The Arts, personal and social capability assists students to work to the best of their ability, both individually and collaboratively. In making and responding to art works, students have regular opportunities to recognise, name and express their emotions while developing art form-specific skills and techniques, and to identify and assess personal strengths, interests and challenges. They are encouraged to develop and apply personal skills and dispositions such as self-discipline, goal setting, working independently and showing initiative, confidence, resilience and adaptability. They learn to empathise with the emotions, needs and situations of others, to appreciate diverse perspectives, and to understand and negotiate different types of relationships. When working with others, students develop and practice social skills that assist them to communicate effectively, work collaboratively, make considered group decisions and show leadership.


Intercultural understanding (ICU)


In the Arts, intercultural understanding assists students to move beyond known worlds to explore new ideas, media and practices from diverse cultural sources in making and responding to art. Students develop and act with intercultural understanding in making art works that explore their own cultural identities and those of others, interpreting and comparing their experiences and worlds, and seeking to represent increasingly complex relationships. They are encouraged to demonstrate empathy for others and open-mindedness to perspectives that differ from their own and to appreciate the diversity of cultures and contexts in which artists and audiences lives. Through engaging with art works from diverse cultural sources, students are challenged to consider taken-for-granted roles, images,


objects, sounds, beliefs and practices in new ways.
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